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RINGKASAN

Most of studies related to reading comprehension in a L2 environment highlighted the
importance of motivation to reading comprehension. However, very few studies
discovered how motivational factors impact EFL reading comprehension. This research
involved 83 students who were request to read English passages and answered two
types of questions: text-based comprehension and high-order comprehension.
Participants were also asked to complete a survey about their motivation for learning
English and their perceptions of their abilities. According to multiple regression
analyses, students’ self-efficacy in English reading had more predictive power on text-
based comprehension than higher-order questions. In contrast, extrinsic motivation
significantly influenced higher-order questions. These interrelationship between various
types of motivation and reading comprehension level are discussed and their
implications are discussed



CHAPTER |

Introduction

Foreign speakers have different goals in learning English. Therefore, it requires
understanding of cognitive (such as language skill) and affective aspect includes
student’s motivation. Reading motivation is a significant element in achieving reading
success. For teachers, assessing students' reading motivation is often the foundation of
instruction (Shakir, 1991) It is crucial in balancing the amount of reading and the
degree of comprehension (Schaffner et al., 2013b). Furthermore, this research will be
exploring the two dimensions of students’ motivation in reading. In order to
comprehend reading, affective aspect is needed so that students can comprehend and
analyse it using high-level comprehension. Therefore, the teacher must be able to be
familiar with the background that affects the motivation of students. The aim of this
research is to develop the appreciation in analysing text-based comprehension and
higher order thinking. It is important to consider the motivating factors that affect
English reading comprehension as a foreign language to process the text in a more
substantive and in-depth manner (EFL).

Motivational value and reading motivation

Motivation is an essential affective factor in engaging EFL readers. Intrinsic, extrinsic,
or both types of motivation are classified (Conradi et al., 2014; Schiefele et al., 2012;
Wigfield & Guthrie, 1997) and the degree of motivation is classified as low, moderate,
or high. (Abrar-ul-Hassan, 2014). These intrinsic and extrinsic motivations are very
powerful in motivating students to comprehend reading (Salikin, Zulfigar Bin-Tahir, et
al., 2017). the study conducted by (Schaffner et al., 2013b) which focuses on research
on the affiliation among reading volume and reading motivation. Extrinsic reading
motivation has an indirect and overt negative impact on comprehension, while reading
frequency positively affects intrinsic motivation at higher comprehension levels.

In contrast, one of the leading research models regarding the expectation value
theory conducted by (Anmarkrud & Braten, 2009; Wigfield, 2014; Wigfield & Eccles,
2000) revealed the background of student motivation and student achievement comes
from two sets of beliefs namely self-efficacy and task value. Self-efficacy denotes the
individual belief value to successfully complete an academic task, while task value
refers to the individual belief value attached to an academic task (assignment value).
Therefore, students must have both sets of beliefs. This is in order to complete the task
well and give maximum results.

The previous research on reading motivation revealed students who have higher
reading motivation with lower reading comprehension are better than students who
have lower motivation(Orellana et al., 2020).This is because motivation greatly affects
motivation. Students' reading comprehension (Cho et al., 2019).Adolescent reading
motivation predicts significant differences in understanding in reading and
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summarizing skills, taking into account the speed of reading words and texts. Reading
motivation also forecasts an important difference in text reading speed after
accounting for word reading (McGeown et al., 2015). In addition, it needs time to
calculate the reading speed. In a study conducted by (Suarez-Ferndndez & Boto-
Garcia, 2019) analyze the impact of time spent on reading for work or school (when
motivation is extrinsic) and reading for pleasure (when motivation is intrinsic) (when
the motivation is intrinsic).

Moreover, To develop students' reading performance, (McBreen & Savage, 2020)
combine cognitive reading interventions with motivational factors such as emotions,
goals and students' self-efficacy beliefs in students who have reading difficulties. By
conducting a pre-test that tested phonological awareness, listening comprehension,
accuracy, fluency, reading comprehension, and enthusiasm are also affected by the
intervention. Finally, this program shows a significant impact in improving students'
reading performance. In the research results (Huang & Chen, 2019) which analyzed
student motivation factors, student motivational issues (i.e., attitudes reading self-
concept, toward reading, and motivation to read), gender, and reading achievement.
The results showed that the reading strategy and student motivation were significantly
related to student achievement. Besides that, during the reading comprehension, the
influence of the mindset can also affect the reader's motivation. (Cho et al., 2019).
Similarly, in research conducted by (Melekoglu, 2011) in a Midwestern US state,
researchers looked at the effect of reading inspiration and accomplishment on middle
school students and one high school. The Youth Reading Incentive Survey was used to
measure reading motivation, and the Scholastic Reading Inventory measure reading
achievement. This study's results indicate that the affiliation among reading
achievement and reading motivation has a significant effect on increasing student
motivation. The motivation of English reading can be divided into four sub-parts,
namely the intrinsic value of English reading, the acquisition value of English reading,
the external utility value of English reading and the expectation of successful English
reading (Wigfield & Guthrie, 1997).

In addition, reading interventions may affect intrinsic reading inspiration, reading
fluency, and vocabulary skills for reading comprehension. In research (Vollinger et
al., 2018) conducted a pathway analytic method to test the direct and indirect effect
of cognitive and motivation variables (fluency, vocabulary and intrinsic reading
motivation) on reading comprehension. The results of this study indicate that reading
strategies have a unique effect on reading comprehension and this also affects
cognitive and motivation variables on students' reading achievement. Thus, this
motivational factor is very important to improve reading ability and reading
achievement in students. To build reading motivation, this motivational factor must
be instilled from childhood.

Research conducted by (Nevo et al., 2020) Indicated that oral reading fluency,
reading motivation, and reading comprehension was significantly correlated with
reading comprehension. However, in research on adolescent reading motivation by
examining group comparisons of importance and the affiliation among achievement
and motivation standards. Group analyses indicate major disparities between
struggling readers and others who are more competent, but little differences based on
gender or school class (Wolters et al., 2014). Whereas in the study (Lin et al., 2012),
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This revealed that motivation for L1 was slightly higher than reading EFL in terms of
self-efficacy, interest, engagement, leisure, and social friend mood, indicating that
there was little difference between the two languages.

Reading comprehension

Reading comprehension is defined as the process of creating meaning and
understanding from written texts and interactions (Snow, 2002). In the process, the
reader is a participant intentionally involved in a text to solve a problem. In addition,
to help readers comprehend the text, there are several reading strategies that must be
used (Snow, 2002). Several researchers have focused their attention on the role of
reading techniques in reading comprehension by Pressley et al., (1989) and
Rosenshine et al., (1996), the reader is taught techniques including enabling previous
information, using chart organizers, tracking comprehension, answering questions, and
summarizing, which leads to major changes in reading comprehension and technique
used. Additionally, there are (Pressley et al., 1989; Rosenshine et al., 1996)
Comprehension, answering questions, and summarizing are all necessary skills. As a
result of the findings, experienced readers use a range of comprehension techniques
when reading and adjust their strategies before, after, and after each reading session.

Several cognitive and linguistic processes are involved in reading comprehension.
According to Pressley et al., (2001) Readers who can predict what the text is about,
relate information in the text to prior information, ask questions whereas reading,
monitor text comprehension, and summarize have good text comprehension. Whereas
(Verhoeven & Perfetti, 2008) distinguish between the process of the word and letter
level and the process of understanding the level above the word. At the letter and word
level, students must be able to read correctly and fluently. Furthermore,
comprehending the text necessitates an appreciation of the context of the text's
sentences (Hoover & Gough, 1990) It is essential to retain information from the text at
the word level and integrate this information with prior knowledge. This procedure
involves the use of working memory (Daneman & Merikle, 1996)

Reading comprehension requires complex skills to understand the meaning of text
(C. Perfetti et al., 2008) Recent research conducted by (Marzola, 1988) Considers
reading to be a two-way conversation between the reader and the text. Strong readers
regularly interrogate texts before, during, and after reading, monitoring their
comprehension by asking themselves questions, and clarifying their understanding.
Poor readers can develop their reading abilities by using the same probing methods
used by strong readers. Three inquiry methods for elementary school children were
highlighted as empirically validated learning practices (Question-Answer Relationship
or QAR, ReQuest, and Reciprocal Teaching).

There are two processes needed in reading comprehension, namely the local text
process and the lexical process. (C. A. Perfetti, 1994) to represent the text, local text
processes such as word identification, proposition coding, and integration are
combined with knowledge. To integrate propositions and assemble them in working
memory, the lexical process (word identification) is required (Daneman & Carpenter,
1980; Kintsch, 1988; Lesgold et al., 1979), Which are required for the development of
the text model, along with the reader of knowledge sources.
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The previous studies concerning on motivational factor causing difference level of
reading comprehension on L2 environment found the interrelationship between
motivation component on reading comprehension level (Xu, 2019). However, that
research was still limited on the L2 environment so that the finding cannot be
generalized in this context where in English is learnt as foreign language. It was
necessary to discover how motivational factor impacts on EFL reading
comprehension. Therefore, this research was aimed to discover the causing of different
level of reading comprehension and how it related to high-level, text-based reading
comprehension on EFL learner.
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CHAPTER I

Reading the study of comprehension, participants noted a higher score on Text-Based
Understanding (TBC) than on Higher-Order Understanding (HOC), indicating that the
learner struggled with higher-level comprehension questions (Xu, 2019). Thus, it is
essential to facilitate the students to have deep comprehension about the text.

Moreover, self-efficacy is considered as the most essential factor in academic
performance. In an academic setting, self-efficacy is useful (Lane & Lane, 2001) and
there was a correlation between self-efficacy and academic success among students.
(Shkullaku, 2013) According to this study, self-efficacy has a relatively positive effect
on reading depth. This result was consistent with previous studies, which found that
reading self-efficacy expectations were strongly linked to reading comprehension
(Shehzad et al., 2019). It's worth noting, however, that self-efficacy can be related to
TBC and HOC. While the correlation between self-efficacy and reading
comprehension has been identified, the other motivating influence has been found to
have a weaker effect on HOC (Xu, 2019).

The participant should have comprehension level rather than spending a lot of time
on English reading. According to the result of table 4, curiosity and involvement had
small impact on TBC, with inverse relationship at other variables. It indicated the
utility of English reading is slightly negative for HOC items.

Previous research showed Low reading anxiety tended to compensate for reading
ineffectiveness caused by low reading motivation, while high reading anxiety tended
to compensate for reading ineffectiveness caused by high reading anxiety (Joint et al.,
2019). Additionally, it is possible that the relation between reading inspiration and
reading ability isn't as clear as previously assumed. In students with a high reading
score, extrinsic and intrinsic motivation were related to reading ability variance
(McGeown et al., 2012). Intrinsic motivation effected on text comprehension for
student. Extrinsic motivation is a form of motivation that comes from outside of
yourself. Unless it was linked to intrinsic motivation, it harmed text comprehension
(Wang & Guthrie, 2004). Reading for pleasure and reading competence are two areas
where intrinsic motivation has a positive impact (Schiefele et al., 2012b).

In addition, Intrinsic and extrinsic motivations both played a role in motivating
students to read the English text (Salikin, Bin-Tahir, et al., 2017), and it had a
significant positive impact on English Reading Comprehension. (Ahmadi et al., 2013).
The majority of those studies, however, concentrated on the general reading method,
with little difference between TBC and HOC. In this research, it was discovered that
extrinsic encouragement was more predictive of text-based comprehension than HOC.
(Xu, 2019) and it has weaker influence on deeper understanding. Besides, intrinsic
reading motivation has positive influenced on higher order comprehension mediated
reading abundant material, while extrinsic motivation related both direct and indirect
negative effects on comprehension (Schaffner et al., 2013a) Dhanapala & Hirakawa
(2016) added only intrinsic motivation positively influenced text comprehension. Chen
& Savage (2014) mentioned intrinsic reading motivation increased reading activity,
competence and irrespective of gender

On the other hand, Reading comprehension was strongly and meaningfully linked
to self-efficacy, while intrinsic and extrinsic motivation had little impact on
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comprehension. Self-efficacy is unaffected by ELL status, and ELL students scored
marginally worse on a reading comprehension test than their non-ELL peers (Proctor
et al., 2014). It is known that through the mediation of extrinsic reading motivation,
intrinsic reading motivation had an indirect effect on reading comprehension (Joint et
al.,, 2019). It informed extrinsic motivation is needed as medium to reach
comprehension through intrinsic motivation.

In the current study, there are some suggestions for educators. The students tend to
be more thinking and learn more productive, when they are engaged. Intrinsic
motivation encourages the students to complete the task and get better marks. Still, it
is also a good idea to get students more involved with their learning and appreciate the
subject better. As a result, educators must consider what motivates EFL students in
their classrooms. Educators should also be certain that the testing involves text-based
comprehension as well as higher-order comprehension. Assignment and test do not
only emphasize on recall information but it should encourage the students to think and
discuss process in order to reach the mastery goal.

Moreover, the most essential thing is to boost students’ intrinsic motivation by
providing relevant material and reading for pleasure and it is suggested that teachers
nurture more intrinsically oriented motivation (Komiyama, 2018). If the students
involve in reading and fun with reading content, they would motivate to read more
book and it is potential to the growing of EFL literacy. Students will be more
interested if the reading content is interesting to them and the post-reading questions
are thought-provoking, inferential, and critical. It influenced personal fulfillment and
improved the ability to deal with text effectively.

In a classroom setting, Understanding students’ expectations and ambitions,
adapting EFL content to their lives and viewpoints, encouraging them to create
conclusions and evaluations, scaffolding their way to make their own meaning, and
using the practice of challenging and inquiry to encourage deeper thinking are all ways
to increase students' reading participation. The primary goal of EFL teaching is the
acquisition of mechanics such as vocabulary, sentence formation, and discourse
organization. When the task aims to understand the text better, it is considered
intrinsic motivation. Intrinsically inspired EFL students will try a variety of methods
to gain a deeper understanding.

The present study

In this study, reading comprehension is divided into two different levels, two
examples are Text-Based Comprehension (TBC) and Higher-Order Thinking (HOC).
TBC applies to text-based questions that rely on context recall and low-level inference
used to assess reading comprehension. HOC, on the other hand, is a form of reading
comprehension that measures inferential and essential questions and focuses on
making correlations, drawing logical conclusions, and making decisions. As a result,
this research looks into the connection between reading motivation and comprehension
depth, particularly in the sense of EFL.

The expectancy-value hypothesis was used to incorporate components of reading
motivation in this research. In the current study, there are five reading motivational
constructs adopted from (Xu, 2019) and (Dhanapala & Hirakawa, 2016) : 1. Utility
value of English reading (UVER), 2. Self-efficacy of English reading (SEER), 3.
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Curiosity and Involvement (CAl), 4. Intrinsic value of English reading (IVER), 5.
Extrinsic value of English reading (EVER). This study looks into the relationship
between students' reading motivation and their reading comprehension.

This study addresses the following questions:

1. What are causing different level of reading comprehension on EFL learner?

2. How does motivation relate to high-level, text-based reading comprehension on
EFL learner?
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CHAPTER Il

1. Method

Participant Research conducted at local University located in Bangkinang with the
number of students approximately 170. The participants were freshman from various
areas in Riau and various economic strata. The 83 samples were selected from eight
classes, which represent eight different major from two faculties. However, none of
the participant studied in English Study Program. Samples were consisted of 56 (68,24
%) females and 27 (31,77 %) males. The range of participant ages was 18 and 22
(M=18,71 years; SD=0,72)

2. Instrument and design

Two kind of questionnaire were utilized to discover motivational data and
demographic. The first questionnaire was used to gather information about the
participants’ backgrounds, including gender, age, major, number of years spent
learning English, international experiences, and their English test score. The second
questionnaire contained 30 items, which implemented to determine motivational
construct. Participants were asked to rate each other on a scale of 1 to 6, with 1 =
indicating strong disagreement and 6 = indicating strong agreement. Negative worded
items were reversed then, the items were summed for measurement.

The questionnaire was adapted from (Xu, 2019) and (Dhanapala & Hirakawa,
2016) it had been confirmed suitable and clear. Furthermore, calculating Cronbach's
Alfa for each construct ensured the items' internal consistency. PCA (principal
component analysis) was also used to extract the main motivational construct from
many items. Multiple regression analysis was used to determine how each factor
calculated different comprehension skills using the PCA's motivational factor
(Distefano et al., 2009).

The Critical Reading Inventory was the final instrument used in this study this test
was used to assess participants' higher-order and text-based comprehension skills. This
instrument contained 20 questions: ten text-based and ten higher order questions.
Subsequently, the score of text based comprehension derived from text-based question
meanwhile the score of higher order questions items were combined to find out higher
order comprehension score.

3. Procedure

Questionnaire was distributed to all of participant during class hour. In order to
promote the honesty to fill out the questionnaire, teacher did not attend the test
administration. Afterward, the participants were given two English reading texts to
complete to assess their reading depth. They suggested that they read quietly and use
as much time as they needed to read the text. They were allowed to respond the
questions with Indonesian so that they could communicate what they were thinking
clearly. In conducting the research, researcher provided full point (10) half (5) and
without point (0) to participant answer, as result the highest score for TBC and HOC
were 100 point. In order to minimize the subjectivity in scoring HOC items, the
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grading rubric wrote down the most possible answer. The overall score in each
variable is divided by the number of times it happens to get the comprehension score.

4. Reading Item

Four items related to cognitive anxiety were taken from Cheng’s (2004) second
language writing anxiety instruments. The four items were: | am anxious that | will
make grammar mistakes when writing in English, 1 am worried that my grade will be
low when writing in English, 1 am confused when writing in English within a time
limit, and | am worried that 1 will make mistakes when writing in English. The
Cronbach alpha for anxiety items was .931. Demographic and student characteristic
information were collected through the survey. Students were asked to give their
gender, academic major, L2 proficiency, L2 writing skills, and years studying English.
Items were translated from English to Korean by a professional translator and then
checked by a second translator. Discrepancies in translations were discussed and
resolved.

5. Data Analysis

The data collected through the survey were subjected to both EFA and CFA using
structural equation modeling. Data analysis was carried out using the statistical
software packages SPSS 23.0 and AMOS 24.0. The data analysis section begins by
describing the data screening process and factor analysis used in this study. Figure 1
illustrates the hypothesized path directions for the study variables
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